SEND Information Report 2026-2027

This Special Educational Needs and/or Disability (SEND) Information Report has been compiled using the information required as set out in the Special Educational Needs and/or Disability Code of Practice and Regulations 2015, Regulation 51, Schedule 1. 

	General School Details:

	School Name:
	St Edward’s Catholic Primary School

	School website address:
	https://www.stedwardscatholicprimaryschool.co.uk/


	

	Type of school:
	Voluntary Aided

	Description of school:
	Smaller than average-size primary school.

	Does our school have resource base? Yes or No
	No

	Number on roll:
	103

	% of children at the school with SEND:
	20.3%

	Date of last Ofsted:
	25th and 26th March 2025

	Awards that the school holds:
	Gold School Games Mark 2025/26; Healthy Schools Award; Investors in People, PSQM Science

	Accessibility information about the school:
	St Edward’s is a one storey building, which has ramp access to the front entrance and to the FS classroom. There is an accessible toilet near the front entrance.

	Please provide a web link to your school’s Accessibility Strategy
	Accessibility Policy and Plan

https://www.stedwardscatholicprimaryschool.co.uk/page/?title=Policies&pid=49

	Expertise and training of school based staff about SEND. (CPD details)
Please comment specifically in relation to autism and include dates.
	At St Edward’s, continuing professional development (CPD) in SEND and inclusion is a high priority. We are committed to developing the knowledge, skills and confidence of all staff so that pupils’ needs are identified early and barriers to learning and participation are addressed effectively.

Our approach reflects the principles of the SEND Code of Practice and the graduated approach of Assess, Plan, Do, Review, alongside the developing national direction for SEND and inclusion outlined in the Government’s 2026 Schools White Paper, Every Child Achieving and Thriving, and the associated SEND reform proposals.

Developing our tiered approach to provision

We are continuing to develop a whole-school tiered approach to SEND and inclusion, with high-quality, inclusive and adaptive teaching forming the foundation of provision for all pupils.

Our approach reflects the Government’s proposed direction towards Universal, Targeted, Targeted Plus and Specialist levels of support. At St Edward’s, staff are encouraged to identify and respond to barriers to learning at the earliest opportunity, rather than waiting for a diagnosis before appropriate support and reasonable adjustments are put in place.

At the universal level, staff focus on creating inclusive classroom environments through high-quality adaptive teaching, appropriate reasonable adjustments and evidence-informed strategies that benefit all pupils.

Where pupils require additional support, targeted provision and carefully selected interventions are used to address identified needs. The impact of this support is monitored and reviewed through the graduated approach.

Where needs are more complex or persistent, the SENCO works alongside staff, parents and carers and, where appropriate, external professionals to identify further provision and specialist support.

Adaptive teaching and inclusive classroom practice

Staff have received ongoing professional development in adaptive teaching strategies to support pupils with a range of additional needs, including specific learning difficulties in reading, writing and mathematics.

Teachers and Teaching Assistants have also undertaken training in effective mathematics teaching strategies. Approaches informed by Cognitive Load Theory are embedded within classroom practice. Learning is broken down into manageable steps, instructions are clear and concise, prior learning is revisited, and new information is carefully introduced to reduce unnecessary cognitive load.

This supports the school's commitment to ensuring that pupils with SEND can access an ambitious curriculum alongside their peers wherever appropriate.

SEND Support Plans and pupil voice

SEND Support Plans have been reviewed and developed to ensure that they are meaningful, person-centred working documents. They identify pupils’ individual strengths, needs, barriers to learning, appropriate provision and intended outcomes.

Pupil voice and the views of parents and carers are integral to this process. Plans are regularly reviewed through the Assess, Plan, Do, Review cycle and provision is adapted in response to pupils’ progress and changing needs.

This approach also supports the direction of current national SEND reform, which places increased emphasis on consistent individual support planning, early identification, parental involvement and ensuring that appropriate support is available without unnecessary delay.

Social, emotional and mental health

Staff have undertaken professional development to support pupils’ social, emotional and mental health needs.

Nurture approaches are used within school to support emotional wellbeing, relationships and readiness to learn. The school also has a member of staff trained as an Emotional Literacy Support Assistant (ELSA)

A member of staff has completed Mental Health First Aid training, and whole-school Mental Health Awareness training has supported staff in recognising potential difficulties and responding appropriately.

Speech, language and communication

Early Years staff have undertaken WellComm training, supporting the early identification of speech, language and communication needs and enabling appropriate intervention to be provided at the earliest opportunity.

Specialist and individual training

Where a pupil has a specific medical, physical, sensory or learning need, appropriate specialist training is sought for relevant members of staff. Advice and training from external professionals are incorporated into provision where appropriate to ensure that pupils can access school safely and successfully.

Our continuing commitment

St Edward’s is committed to developing an increasingly inclusive whole-school approach in which SEND is everyone's responsibility.

Staff training is reviewed in response to the needs of our pupils, developments in evidence-informed practice and changes to national and local SEND guidance.

As national SEND reforms develop, the school will continue to review its provision and tiered approach, ensuring that our practice remains aligned with statutory requirements and emerging national expectations. Our priority remains early identification, strong universal provision, timely targeted intervention and access to specialist support where required, enabling every child to participate, achieve and thrive.


FM
National Award for SEN- NPQ for SENCO 
SEND Code of Practice / SENCO statutory duties
EHCP training – applications, needs assessments, outcomes and annual reviews
Halton SEN Support / Graduated Approach training
SEND Support Plans / assess–plan–do–review
Autism awareness / supporting autistic pupils
ADHD awareness and strategies
Speech, Language and Communication Needs (SLCN)
Dyslexia awareness / specific learning difficulties
Social, Emotional and Mental Health (SEMH)
Emotion regulation / Zones of Regulation
Attachment and trauma-informed practice
Sensory processing needs
Positive behaviour support / behaviour as communication
ELSA / emotional literacy approaches
Precision teaching
Adaptive teaching for pupils with SEND
Reasonable adjustments and the Equality Act
Supporting pupils with medical needs
Safeguarding children with SEND
Early identification of SEND
Working with parents/carers and external agencies
Transition for pupils with SEND
Safeguarding
Send Training
Autism Awareness
Dyslexia training
Autism in girls
Outstanding SEND provision
SEND training TA’S
Maximising use of TA’s.
SENCO networking

SP
Safeguarding
HLTA Training
Change for Life Mentor training
Emotion Coaching Conference
Life skills (anxiety intervention) training
PDA Training
Safer Handling
WC
ELSA training
PDA Training
Safer Handling

MB
Neli Training

CS
Lego Therapy Training
Mental Health
WELLCOMM trained

Vickie Wilks
Mental Health Training (Completed by the end of 2024)
L4 Autism Training
Thrive Trained


All staff:
Safeguarding
iPad training with reference to SEND
Positive handling
First Aid
Mental Health First Aid
SEND Code of Practise
Prevent
Anaphylaxis
Thrive Training
Autism Awareness
Dyslexia Training




	SEND Policy
	SEND Policy 

https://www.stedwardscatholicprimaryschool.co.uk/page/?title=SEND&pid=53 

	Safeguarding Policy
	Safeguarding and Child Protection Policy

https://www.stedwardscatholicprimaryschool.co.uk/page/?title=Safeguarding&pid=51 

	Behaviour Policy
	Behaviour Policy 2026-2027
https://www.stedwardscatholicprimaryschool.co.uk/attachments/download.asp?file=846&type=pdf


	Equality and Diversity
	Equality Objective

https://www.stedwardscatholicprimaryschool.co.uk/page/?title=Equality+Objectives&pid=45 

	Pupil Premium Information
	Pupil Premium information

https://www.stedwardscatholicprimaryschool.co.uk/page/?title=Pupil+Premium&pid=50 

	School Complaints Policy/Procedure 
	Complaints Policy

https://www.stedwardscatholicprimaryschool.co.uk/page/?title=Statutory+Information&pid=54 



	Range of Provision and inclusion information:

	How we identify special educational learning needs as a school and how we seek the views, opinions and voice of pupils and their parents in planning to meet them.
	At St Edward’s, we recognise the importance of early identification and early intervention. We aim to identify pupils’ strengths and needs at the earliest opportunity so that appropriate support can be put in place and barriers to learning, participation and wellbeing can be reduced.
In line with the SEND Code of Practice, we consider pupils’ needs within the four broad areas of SEND:
1. Communication and Interaction
2. Cognition and Learning
3. Social, Emotional and Mental Health (SEMH)
4. Sensory and/or Physical Needs
We recognise that every child is unique and that needs may change over time or fall across more than one area. We look at the whole child, rather than focusing solely on a diagnosis or identified area of need.
Identifying needs
Where a pupil has already been identified as having SEND before joining St Edward’s, we work closely with the child, their parents or carers, previous educational setting and any professionals already involved. Information is shared as part of the transition process so that appropriate provision and reasonable adjustments can be in place from the earliest opportunity.
Identification of SEND is an ongoing process. Teachers continually assess and monitor pupils’ learning, development, participation and wellbeing through high-quality classroom assessment and their knowledge of the individual child.
Where a pupil is experiencing difficulties or is not making expected progress, staff consider the possible barriers to learning and review the universal provision and adaptations already in place. Additional assessment, observation or targeted support may then be introduced as part of our tiered approach to provision.
We do not wait for a formal diagnosis before responding to an identified need.
Where appropriate, additional assessment tools may be used to help us understand a pupil’s strengths and areas of difficulty. This may include Nessy Quest to explore indicators associated with literacy difficulties and WellComm to assess speech, language and communication development. These tools contribute to our understanding of a child's needs but are not used in isolation to make a diagnosis.
Where needs are more complex, persistent or require further investigation, the SENCO may seek advice and assessment from appropriate external professionals and specialist services, with the involvement and consent of parents and carers where required.
Our tiered approach
Our approach begins with strong universal provision, including high-quality, inclusive and adaptive teaching for all pupils.
Where this is not sufficient to meet an identified need, additional targeted support may be provided and carefully monitored. Where pupils require a greater level of support, advice may be sought from the SENCO, specialist professionals and external agencies.
Provision is planned and delivered primarily by the class teacher, who remains responsible for the progress and development of all pupils in their class, including those receiving additional support. Teaching Assistants, the SENCO and external professionals may contribute to provision where appropriate.
Our approach follows the graduated cycle of Assess, Plan, Do, Review, allowing us to evaluate the impact of support and make changes in response to the pupil's individual needs and progress.
Working in partnership with parents and carers
St Edward’s is committed to working in partnership with families. If concerns arise regarding a pupil’s learning, development or wellbeing, these will be discussed with parents or carers at an early stage.
Parents and carers are encouraged to share their knowledge, views and concerns, as we recognise that they know their child best. Together, we consider the child's strengths, areas of need, the support already in place and appropriate next steps.
Parents and carers are involved throughout the identification, planning and review process, and their views are an important part of decisions about their child's provision.
Pupil voice
The voice of the child is central to our SEND provision.
Children are supported to express their views in ways that are appropriate to their age, development and communication needs. We seek to understand what is important to them, what they feel they are good at, what they find difficult and what they believe helps them to learn and feel successful in school.
SEND Support Plans are developed with the involvement of the pupil and their parents or carers. They identify strengths, needs, appropriate provision and agreed outcomes and are reviewed regularly through the Assess, Plan, Do, Review process.
By placing pupils and families at the centre of our approach, we aim to ensure that provision is person-centred, responsive and focused on enabling every child to participate, achieve and thrive.


	What extra support we bring in to help us meet SEND: specialist services, external expertise and how we work together. For example health, social care, local authority support services and voluntary sector organisations.
	At St Edward’s, we recognise that some pupils may require additional specialist advice, assessment or intervention to enable us to understand and meet their individual needs effectively.
Our tiered approach to provision ensures that support begins with strong universal, inclusive and adaptive teaching. Where a pupil continues to experience barriers to learning, participation or wellbeing despite appropriate universal and targeted support, the SENCO may work with the pupil, their parents or carers and relevant professionals to consider whether additional specialist advice or involvement would be beneficial.
Working with specialist services
Depending upon the individual needs of the pupil, St Edward’s may seek advice or support from a range of education, health, social care and specialist services. These may include:
· Local Authority SEND and Inclusion services
· Educational Psychology
· Speech and Language Therapy (SaLT)
· Occupational Therapy
· Physiotherapy
· specialist teachers and services for pupils with hearing or visual impairments
· specialist advice relating to communication and interaction, including autism
· support for pupils with cognition and learning needs
· support for pupils with social, emotional and mental health (SEMH) needs
· outreach and specialist provision from local specialist settings
· health professionals, including school nursing and other relevant NHS services
· Children's Social Care and Early Help services, where appropriate
· voluntary, community and charitable organisations that can provide appropriate support to children and families.
The services involved will always depend upon the individual child and their identified needs. Access to some external services is subject to their own referral criteria and assessment processes.
Working together
External professionals may support the school by providing specialist assessment, observations, advice and recommendations. They may also support staff through consultation, training, modelling strategies or recommending appropriate interventions, resources and reasonable adjustments.
Where specialist advice is provided, this is incorporated into the pupil's provision and, where appropriate, their SEND Support Plan. Recommendations are considered alongside the views of the child, their parents or carers and the staff who know the pupil well.
The class teacher retains responsibility for the progress and development of the pupil. The SENCO supports staff to coordinate provision and liaises with external professionals to help ensure that recommendations are understood, implemented and reviewed.
Multi-agency working
Where a pupil's needs require support from more than one service, we aim to work collaboratively through a multi-agency approach.
Meetings may be held with the pupil, parents or carers, school staff and relevant professionals to develop a shared understanding of the child's strengths, needs and barriers. Together, we may:
· review the pupil's progress and current provision;
· consider the views and aspirations of the pupil and their family;
· agree appropriate outcomes and priorities;
· identify strategies, interventions and reasonable adjustments;
· clarify the responsibilities of school, family and other professionals;
· agree how progress and the impact of provision will be monitored; and
· set an appropriate date to review progress and agree next steps.
Relevant information, agreed actions and outcomes are recorded to support effective communication, continuity and accountability.
This collaborative approach forms part of our Assess, Plan, Do, Review cycle and ensures that specialist involvement contributes to a coordinated plan rather than operating separately from the pupil's everyday provision.
Our aim is to ensure that pupils receive the right support, at the right level and at the right time, with school, families and professionals working together to reduce barriers and enable every child to participate, achieve and thrive.


	How we provide access to a supportive environment; ICT facilities/equipment/ resources/facilities etc.
	At St Edward’s, we aim to provide an inclusive, accessible and supportive learning environment that enables all pupils, including those with SEND, to participate fully in school life. Resources, equipment and reasonable adjustments are provided according to individual need and are reviewed as part of our tiered approach to provision.
Support and resources available may include:
· ICT and assistive technology, including laptops, tablets and appropriate software or applications where these support an identified need.
· Interactive whiteboards and visual resources to support teaching and learning.
· Visual timetables, now-and-next boards, prompts, checklists and task boards to support understanding, organisation and independence.
· Adapted or differentiated resources, including enlarged print and alternative methods of recording where appropriate.
· Writing aids, pencil grips, adapted scissors and other fine-motor resources.
· Practical and concrete resources to support understanding, particularly within mathematics and literacy.
· Sensory and regulation resources, selected according to the individual needs of pupils.
· Access to our Zen Den, providing a quieter and supportive space for pupils who may benefit from reduced sensory stimulation or support with emotional regulation.
· Flexible seating and consideration of the pupil's position within the classroom.
· Movement and sensory breaks where these form part of a pupil's identified provision.
· Adjustments to the classroom environment, including consideration of noise, lighting, visual distractions and sensory demands.
· Clear classroom routines and accessible organisation of resources to promote independence.
· Additional adult support where this is appropriate and forms part of the pupil's identified provision.
· Specialist equipment and resources recommended by external professionals, such as Occupational Therapy, Physiotherapy, Speech and Language Therapy or sensory/physical specialist services.
· Appropriate arrangements and reasonable adjustments for assessments and statutory tests, where pupils meet the relevant criteria.
Resources and adaptations are personalised to the individual pupil rather than provided solely on the basis of a diagnosis. Staff work with pupils, parents and carers and, where appropriate, external professionals to understand what helps each child to access learning and participate successfully.
Through our tiered approach, we aim to ensure that inclusive resources and strategies are embedded within universal classroom practice, with additional targeted or specialist equipment and provision introduced where required.
The effectiveness of resources and reasonable adjustments is monitored through the Assess, Plan, Do, Review cycle and adapted as pupils' needs change.
Our aim is to remove barriers wherever possible, promote independence and ensure that every pupil is able to access an ambitious, inclusive curriculum and participate fully in the wider life of the school.


	What strategies/programmes/resources are used to support pupils with autism and social communication difficulties?
	At St Edward’s, we recognise that autistic pupils and pupils with social communication differences are individuals with their own strengths, needs and preferences. Support is therefore personalised and provided through our tiered approach, beginning with inclusive universal provision and increasing according to the individual needs of the pupil.
Strategies and provision may include:
· Adaptive teaching and reasonable adjustments within the classroom.
· Clear, consistent classroom routines and expectations.
· Visual timetables, now-and-next boards, visual prompts and other visual supports where appropriate.
· Clear, concise language and instructions, with additional processing time where required.
· Tasks broken down into manageable steps to reduce cognitive load.
· Preparation and additional support for changes, transitions and unfamiliar situations.
· Individualised SEND Support Plans, developed and reviewed with the pupil and their parents or carers.
· Pupil voice to identify what helps the child to communicate, learn, regulate and participate successfully in school.
· Targeted 1:1 or small-group support for communication, interaction or other identified areas of need where appropriate.
· Teaching Assistant support where this forms part of the pupil's identified provision.
· Opportunities to explicitly develop social communication, interaction and emotional understanding where this is appropriate to the individual child.
· Access to a quieter, lower-stimulation environment when required.
· Access to our Zen Den, which provides a calm and supportive space for pupils who may need support with sensory or emotional regulation.
· Sensory resources and movement or regulation breaks according to individual need.
· Consideration of the sensory environment, including noise, lighting, seating and classroom demands.
· Use of individual interests and strengths to support engagement, communication and learning.
· Liaison with parents, carers and relevant external professionals to ensure that strategies are consistent and responsive to the pupil's needs.
Where a pupil requires additional support, provision is planned and reviewed through the Assess, Plan, Do, Review cycle. The SENCO may seek advice from specialist professionals where appropriate and recommendations are incorporated into the pupil's everyday provision.
We recognise that a diagnosis is not required for appropriate support and reasonable adjustments to be put in place. Our focus is on understanding each pupil's individual strengths, communication style and barriers to participation, and providing the support they need to feel safe, included and able to succeed.


	What strategies/programmes/resources are available to speech and language difficulties?
	At St Edward’s, we recognise that speech, language and communication skills are fundamental to pupils’ learning, relationships and wellbeing. Support for pupils with Speech, Language and Communication Needs (SLCN) is provided through our tiered approach, beginning with communication-friendly universal classroom practice and increasing according to individual need.
Strategies, programmes and resources may include:
· WellComm assessment and intervention, particularly within the Early Years, to identify areas of need and provide targeted language support.
· Language-rich classroom environments with opportunities for speaking, listening and vocabulary development.
· Visual supports, including visual timetables, pictures, symbols, now-and-next boards and sequencing resources.
· Pre-teaching and revisiting of key vocabulary and concepts.
· Clear, concise language and instructions, with information broken into manageable steps.
· Additional processing and response time where required.
· Modelling and expanding pupils' language through high-quality adult interaction.
· Targeted 1:1 and small-group language and communication activities where appropriate.
· Support to develop receptive language, including understanding instructions, questions and concepts.
· Support to develop expressive language, including vocabulary, sentence construction and communicating ideas.
· Activities to develop attention, listening and turn-taking skills.
· Adaptations to teaching and questioning to enable pupils with communication needs to participate successfully.
· Use of alternative or augmentative communication approaches where recommended for an individual pupil.
· Individualised strategies and outcomes incorporated into SEND Support Plans.
· Advice, programmes and recommendations from Speech and Language Therapy (SaLT) where a pupil is known to the service.
· Liaison with parents and carers to support consistency between home, school and any professionals involved.
Where concerns about a pupil's speech, language or communication development are identified, staff will gather information through observation, assessment and discussion with the pupil and their parents or carers. Appropriate support will be introduced and monitored through the Assess, Plan, Do, Review cycle.
Where difficulties are persistent or more complex, the SENCO may seek advice or make a referral to appropriate specialist services, subject to relevant referral criteria.
We recognise that communication needs can present in many different ways and may also be associated with other areas of SEND. Our focus is on understanding how each pupil communicates and removing barriers to their participation, learning and relationships, rather than waiting for a diagnosis before providing appropriate support.


	Strategies to support the development of literacy (reading /writing).
	At St Edward’s, we recognise that strong literacy skills are fundamental to pupils’ achievement across the curriculum. We aim to identify barriers to reading and writing at an early stage and provide appropriate support through our tiered approach to provision.
High-quality, inclusive teaching forms the foundation of literacy provision, with additional targeted and specialist support introduced according to individual need.
Strategies, programmes and resources may include:
· A systematic synthetic phonics programme, providing a consistent and structured approach to the teaching of early reading and spelling.
· Regular assessment of phonics and early reading skills to identify gaps and inform teaching.
· Targeted phonics intervention and additional practice for pupils who require further consolidation.
· Reading books carefully matched to pupils’ phonic knowledge and reading development.
· Regular opportunities for reading aloud, shared reading and reading for pleasure.
· Explicit teaching and development of vocabulary and reading comprehension.
· Pre-teaching and revisiting vocabulary to support pupils' understanding of texts.
· Additional 1:1 or small-group reading support where appropriate.
· Structured and scaffolded approaches to writing, including modelling, shared writing, sentence stems and visual prompts.
· Explicit teaching of spelling, sentence construction, punctuation and grammar.
· Opportunities for oral rehearsal before writing to reduce demands on working memory.
· Tasks broken into manageable steps and adapted to reduce cognitive overload.
· Appropriate use of word banks, vocabulary mats, phonics resources and other visual supports.
· Support for handwriting, letter formation and fine-motor development where required.
· Alternative methods of recording and appropriate assistive technology where writing presents a significant barrier to demonstrating learning.
· Nessy Quest and other appropriate assessment tools to explore literacy strengths and areas of difficulty and inform further support.
· Evidence-informed targeted interventions selected according to the pupil's identified area of need.
· Individual literacy outcomes and strategies incorporated into SEND Support Plans where appropriate.
Pupils’ progress is regularly assessed and reviewed. Where a pupil continues to experience significant difficulties despite appropriate teaching and targeted support, the SENCO may undertake further assessment or seek advice from specialist professionals.
Support is planned and evaluated through the Assess, Plan, Do, Review cycle, with pupils and their parents or carers involved in decisions about additional provision.
We recognise that literacy difficulties can arise for a variety of reasons and do not wait for a diagnosis before putting appropriate support and reasonable adjustments in place. Our aim is to develop confident, increasingly independent readers and writers while ensuring that literacy difficulties do not prevent pupils from accessing and succeeding across the wider curriculum.


	Strategies to support the development of numeracy.
	At St Edward’s, we recognise that secure mathematical understanding is essential for pupils to develop confidence, independence and success across the curriculum. We aim to identify mathematical difficulties at an early stage and provide appropriate support through our tiered approach to provision.
High-quality, inclusive and adaptive teaching forms the foundation of our mathematics provision, with additional targeted intervention provided according to individual need.
Strategies, programmes and resources may include:
· Concrete, pictorial and abstract (CPA) approaches to support pupils in developing secure mathematical understanding.
· Use of practical manipulatives and resources, including counters, cubes, Numicon, ten frames, number lines and place-value equipment.
· Visual representations and models to support pupils in making connections between mathematical concepts.
· Teaching that breaks new learning into small, manageable steps, reducing cognitive overload.
· Clear and concise teacher explanations, modelling and worked examples.
· Regular opportunities to revisit and retrieve previously taught knowledge and skills.
· Explicit teaching and reinforcement of key mathematical vocabulary.
· Additional opportunities to practise and consolidate number sense, counting, place value and calculation skills.
· Targeted 1:1 and small-group mathematics intervention where appropriate.
· Dynamo Maths assessment and intervention, used with identified pupils to explore areas of mathematical difficulty and provide structured, targeted support.
· Tasks adapted and scaffolded according to pupils' individual starting points while maintaining appropriate levels of challenge.
· Opportunities for pupils to explain their mathematical thinking verbally, practically, pictorially or through written recording.
· Reduced recording demands and alternative ways of demonstrating mathematical understanding where appropriate.
· Pre-teaching and overlearning of key concepts for pupils who require additional repetition.
· Individual numeracy outcomes and strategies incorporated into SEND Support Plans where appropriate.
Our approach to mathematics is informed by an understanding of Cognitive Load Theory. Staff consider how information is presented and aim to avoid unnecessary demands on pupils' working memory. New learning is carefully sequenced, information is chunked into manageable sections and pupils are supported to make connections with prior learning.
Where a pupil continues to experience significant difficulties despite appropriate universal and targeted support, further assessment may be undertaken and advice sought from the SENCO or relevant specialist professionals.
Provision is monitored through the Assess, Plan, Do, Review cycle, with intervention adapted according to the pupil's progress and response to support.
Our aim is to develop confident and increasingly independent mathematicians, ensuring that difficulties with numeracy do not prevent pupils from accessing an ambitious mathematics curriculum or achieving their potential.


	How we adapt the curriculum and modify teaching approaches to meet SEND and facilitate access.
	At St Edward’s, we are committed to providing an ambitious, broad and balanced curriculum for all pupils, including those with SEND. We recognise that pupils may require different approaches, resources or reasonable adjustments to enable them to access learning successfully.
Our aim is not to limit what pupils with SEND can achieve, but to identify and remove barriers to learning and participation.
Our tiered approach to provision begins with high-quality, inclusive and adaptive teaching for all pupils. Teachers remain responsible and accountable for the progress and development of every pupil in their class, including pupils who access additional support or intervention.
Teaching and the curriculum may be adapted through:
· Adaptive teaching, responding to pupils' individual strengths, needs and starting points while maintaining high expectations.
· Appropriate reasonable adjustments to teaching, resources, the environment and methods of recording.
· Breaking learning into small, manageable steps and carefully sequencing new knowledge.
· Approaches informed by Cognitive Load Theory, including reducing unnecessary demands on working memory.
· Clear, concise instructions supported by modelling, worked examples and visual prompts.
· Pre-teaching and revisiting key vocabulary, concepts and prior learning.
· Opportunities for overlearning, repetition and retrieval practice where appropriate.
· Use of practical, concrete and visual resources to support understanding.
· Appropriate scaffolding, which is gradually reduced as pupils develop confidence and independence.
· Flexible grouping and targeted adult support according to identified need.
· Additional processing and thinking time.
· Adaptations to the amount or method of written recording where this presents a barrier to demonstrating knowledge and understanding.
· Use of ICT and assistive technology where appropriate.
· Consideration of pupils' sensory, communication, physical and emotional needs when planning lessons and the learning environment.
· Movement, sensory or regulation breaks where these support successful participation.
· Targeted interventions to address specific identified areas of need.
· Specialist resources, programmes or strategies recommended by external professionals where appropriate.
Where necessary, teachers work with the SENCO to identify further adaptations and provision. Advice may also be sought from specialist teachers, health professionals or other external agencies where a pupil's needs require additional expertise.
Adaptations and interventions are planned and reviewed through the Assess, Plan, Do, Review cycle. The views of the pupil and their parents or carers are considered when identifying what helps the child to learn, participate and develop independence.
Where a pupil requires support that is additional to or different from that ordinarily available through high-quality universal provision, this is identified and recorded appropriately through the school's SEND processes.
Through our tiered approach, we aim to provide the right level of support at the right time, while promoting independence and avoiding unnecessary reliance on adult support.
Our priority is to ensure that pupils with SEND are included in the life of the classroom and school, have access to an ambitious curriculum and are given the support and reasonable adjustments they need to participate, achieve and thrive.


	How we track and assess pupil progress towards the outcomes that we have targeted for pupils (including how we involve pupils and their parents/carers).
What we do when provision or interventions need to be extended or increased and how we evaluate their overall effectiveness.
	At St Edward’s, we believe that SEND provision should be purposeful, measurable and responsive to the individual pupil. We regularly monitor pupils’ progress to ensure that the support, strategies and interventions in place are making a positive difference.
Our approach follows the graduated cycle of Assess, Plan, Do, Review and is closely linked to our tiered approach to provision.
Assess and track progress
Teachers continually assess pupils through everyday classroom practice, observations, discussions, work produced and appropriate assessments. Progress is considered from the pupil's individual starting point and is not limited solely to academic attainment.
Depending on the pupil's identified needs, we may monitor progress in areas such as:
· reading, writing and mathematics;
· speech, language and communication;
· social communication and interaction;
· attention, engagement and independence;
· social, emotional and mental health;
· physical or sensory development;
· emotional regulation;
· attendance and participation; and
· progress towards individual outcomes identified within a SEND Support Plan or Education, Health and Care Plan (EHCP).
Where targeted interventions are used, appropriate baseline information is gathered so that progress and the impact of the intervention can be evaluated.
Setting and reviewing outcomes
SEND Support Plans identify clear, individual and achievable outcomes based on the pupil's strengths, needs and identified barriers to learning.
Pupils are involved in developing and reviewing their outcomes in a way that is appropriate to their age, development and communication needs. Pupil voice is central to the review process, and children are encouraged to identify what is going well, what they find difficult and what helps them to learn and participate successfully.
Parents and carers are also important partners in this process. Their views and knowledge of their child are considered when planning provision, setting outcomes and reviewing progress.
SEND Support Plans are reviewed regularly as part of the Assess, Plan, Do, Review cycle. Where a pupil has an EHCP, progress towards the outcomes identified within the plan is also formally considered through the statutory Annual Review process.
Evaluating interventions and provision
Interventions are not continued simply because they have been put in place. Staff consider whether the support is having the intended impact on the pupil's progress, participation and independence.
When reviewing provision, we consider:
· whether the pupil has made progress from their individual starting point;
· progress towards agreed outcomes;
· assessment and intervention information;
· observations from teachers and support staff;
· the pupil's views and experiences;
· feedback from parents and carers;
· whether strategies are transferring into everyday classroom learning;
· whether the provision remains appropriate to the pupil's current needs; and
· whether the pupil is becoming increasingly confident and independent.
Where an intervention has been successful, support may be reduced, adapted or concluded, while effective strategies may continue as part of the pupil's everyday classroom provision.
When a pupil requires additional support
Where progress is less than expected, we do not simply continue or increase the same intervention. Staff and the SENCO consider why the current provision may not be having the intended impact and identify any continuing or emerging barriers to learning.
Through the Assess, Plan, Do, Review process, provision may then be adapted, intensified or extended. This could include:
· changing the strategies or intervention being used;
· increasing the frequency or intensity of targeted support where appropriate;
· providing additional reasonable adjustments;
· undertaking further assessment;
· reviewing the pupil's SEND Support Plan and outcomes;
· moving to a higher level of support within our tiered approach;
· seeking advice from specialist teachers or external professionals; or
· considering whether further statutory assessment may be appropriate where needs remain significant and complex despite appropriate support.
Any decision to increase or change provision is based on the individual needs and response of the pupil, rather than diagnosis alone.
Working together
The class teacher retains responsibility for monitoring the progress and development of pupils with SEND, supported by the SENCO, Teaching Assistants and relevant professionals.
Information from assessments, interventions, pupil voice and parent/carer feedback is brought together to provide a clear picture of the pupil's progress and needs.
Through regular review and collaborative decision-making, we aim to ensure that every pupil receives the right support, at the right level and at the right time, and that our SEND provision has a demonstrable positive impact on pupils' learning, wellbeing, participation and independence.


	Strategies/support to develop independent learning.
	At St Edward’s, we aim to develop pupils’ confidence, independence and ability to manage their own learning. Support is carefully planned so that pupils are helped to succeed without becoming over-reliant on adult support.
Strategies may include:
· Clear routines, visual timetables and now-and-next prompts.
· Tasks broken into small, manageable steps.
· Modelling and worked examples.
· Checklists, visual prompts and accessible resources.
· Additional processing and thinking time.
· Opportunities to make choices and solve problems independently.
· Appropriate use of ICT and assistive technology.
· Teaching pupils strategies to support organisation and self-regulation.
· Gradually reducing scaffolding and adult support as confidence develops.
· Recognising and celebrating progress and increasing independence.
Individual strategies are identified through our tiered approach and reviewed through the Assess, Plan, Do, Review cycle to ensure pupils are supported to become increasingly confident and independent learners.
 

	Support /supervision at unstructured times of the day including personal care arrangements.
	Individual pastoral support (where needed) plans which specify break and lunchtime provision
Playtime buddy system
TA  support at break and lunch times
Midday assistants informed of any issues which may arise at lunchtime.

	Extended school provision available; before and after school, holidays etc.
	We offer a breakfast club. 
Various after school ‘Link’ Clubs collect children from school.
We offer a range of lunchtime and after school activity / sports clubs for pupils of different ages.

	How will we support pupils to be included in activities outside the classroom (including school trips) working alongside their peers who do not have SEND?
	All children are included in outdoor learning, class based trips and residential visits and visitors to the school. 
Children are supported where necessary and additional adult support is provided for children with additional needs. 
Risk assessments are carried out and strategies implemented to ensure full inclusion for all of our pupils.

	
	

	Strategies used to reduce anxiety, prevent bullying, promote emotional wellbeing and develop self-esteem including mentoring. 
	At St Edward’s, we are committed to creating a safe, nurturing and inclusive environment where all pupils feel valued, listened to and supported.
Strategies may include:
· A whole-school approach to mental health and emotional wellbeing.
· Access to ELSA and Nurture support where appropriate.
· Strong links with the Mental Health Support Team (MHST), providing advice, consultation and targeted support for pupils and families where appropriate.
· Access to our Zen Den for regulation and emotional support.
· Trusted adults, individual check-ins and mentoring.
· Preparation and visual support for changes and transitions to reduce anxiety.
· Individualised emotional regulation and wellbeing strategies.
· PSHE and RSE teaching to develop resilience, positive relationships and self-esteem.
· Clear anti-bullying procedures, with concerns taken seriously and addressed promptly.
· Close partnership with parents/carers and external professionals where further support is required.
Support is personalised through our tiered approach, with the wellbeing and voice of the child central to decisions about their provision.


	What strategies can be put in place to support behaviour management?
	At St Edward’s, we promote positive behaviour through consistent expectations, positive relationships and an understanding of individual need.
Strategies include:
· Our TGMC programme, which supports our whole-school approach to positive behaviour, relationships and emotional regulation.
· Our Good to be Green behaviour system, promoting positive choices and recognising positive behaviour.
· Clear and consistent routines, boundaries and expectations.
· Positive praise and reinforcement.
· Individualised behaviour and regulation strategies where required.
· Nurture, ELSA and trusted-adult support.
· Access to the Zen Den for regulation and emotional support.
· Working closely with parents/carers and external professionals where additional support is required.
Where behaviour may indicate an unmet need or barrier, staff work with the SENCO to understand the underlying factors and provide appropriate support through our tiered approach.


	How we support pupils in their transition into our school and when they leave us and in preparing for adulthood.
	At St Edward’s, we recognise that transitions can be particularly important for pupils with SEND and plan additional support according to individual need.
Support may include:
· A named member of staff/SENCO coordinating enhanced transitions.
· Regular communication with parents, carers and pupils.
· Individual transition plans and risk assessments where required.
· Close liaison with nurseries, receiving schools, secondary schools and relevant Halton services.
· Additional visits to new classrooms or settings to build familiarity.
· Social stories, photographs, visual prompts and transition booklets.
· Opportunities to meet new staff and become familiar with routines and environments.
· Sharing relevant SEND information, strategies and provision with receiving settings.
· PSHE activities to develop resilience and prepare pupils for change.
· Enhanced transition programmes for pupils requiring additional support.
Preparing for adulthood
Although our pupils are of primary age, we recognise that preparing for adulthood begins early. Across the curriculum and wider school life, pupils are supported to develop:
· Independence, confidence and self-advocacy.
· Communication, relationships and social skills.
· Aspirations and awareness of the wider world.
· Practical life skills, including basic cooking and food preparation.
· Understanding of money, budgeting and enterprise.
· Increasing responsibility for their own learning and wellbeing.
Our aim is to ensure that pupils with SEND experience positive, well-planned transitions and develop the skills, confidence and independence they will need for the next stage of their education and later life.


	
	

	Access to strategies, resources, programmes, therapists to support occupational therapy/ physiotherapy needs and medical needs.
	At St Edward’s, we work closely with health professionals and families to ensure pupils with physical, occupational therapy, physiotherapy or medical needs are able to access school safely and successfully.
Support may include:
· Assessment and advice from Occupational Therapy and Physiotherapy services.
· Individual programmes recommended by therapists and delivered by appropriately trained school staff.
· Specialist equipment, resources and reasonable adjustments.
· Adaptations to the classroom and wider school environment.
· Individual healthcare plans and risk assessments where required.
· Close liaison with parents/carers, medical professionals and relevant external services.
· Specialist staff training to meet individual medical or physical needs.
· Support to develop fine and gross motor skills, independence and access to learning.
· Regular review of provision as pupils’ needs change.
Any specialist programmes or medical support are implemented in accordance with professional advice, with the aim of promoting pupils’ safety, independence, inclusion and participation in school life.


	Extra support for parents and carers and pupils offered by the school/how parents are involved in their child’s education.
	At St Edward’s, we recognise that parents and carers know their children best and are essential partners in supporting pupils with SEND.
Support and involvement may include:
· Regular communication with class teachers and the SENCO.
· Parents/carers contributing to and reviewing SEND Support Plans and individual outcomes.
· Regular review meetings as part of the Assess, Plan, Do, Review cycle.
· Pupil voice being gathered and included in decisions about support.
· Support and guidance with referrals to external services where appropriate.
· Signposting families to the Halton Local Offer, support groups and relevant services.
· Multi-agency meetings where a pupil requires support from several professionals.
· Support with transitions between classes, key stages and settings.
· Opportunities for parents/carers to discuss concerns and celebrate their child's progress.
We aim to maintain open, positive and respectful relationships with families, ensuring that pupils and their parents/carers are involved in decisions and that support is planned collaboratively.


	How additional funding for SEND is used within the school with individual pupils.
	SEND funding is used to remove barriers to learning and provide additional or different provision according to pupils’ individual needs.
Funding may be used to provide:
· Targeted interventions and additional adult support.
· Specialist resources, equipment and assistive technology.
· SEND programmes such as Dynamo Maths, WellComm and literacy interventions.
· Nurture, ELSA and emotional wellbeing support.
· Staff training and specialist professional advice.
· Individual adaptations and reasonable adjustments.
· Additional provision identified within EHCPs and SEND Support Plans, where appropriate.
The SENCO and senior leaders monitor how SEND funding is used and evaluate its impact through the Assess, Plan, Do, Review process, ensuring resources are targeted where they will have the greatest impact on pupils’ progress, participation and independence.


	Arrangements for supporting pupils who are looked after by the local authority and have SEND. Including examples of how pupil premium is used within the school.
	At St Edward’s, pupils who are looked after by the Local Authority and have SEND receive carefully coordinated support to ensure their educational, social and emotional needs are met.
The Designated Teacher for Looked After Children and SENCO work closely with class teachers, carers, social workers, the Virtual School and other professionals to ensure provision is appropriate and regularly reviewed.
Support may include:
· Individualised SEND provision and reasonable adjustments.
· Support identified through the pupil’s Personal Education Plan (PEP) and SEND Support Plan or EHCP.
· Targeted academic interventions.
· Nurture, ELSA and emotional wellbeing support.
· Support with transitions, relationships and attendance.
· Appropriate resources, equipment or additional adult support.
Pupil Premium Plus funding is used according to the individual pupil’s identified needs and PEP outcomes. This may fund targeted interventions, additional educational or pastoral support, resources, enrichment opportunities or other provision designed to improve progress, wellbeing, participation and educational outcomes.
Provision and the impact of additional funding are regularly reviewed with the pupil, carers and professionals involved.


	
SENCO name/contact: Fay McCulloch  mcculloch.f@stedwardscatholicprimary.co.uk

	
Headteacher name/contact: Angela Snell    Head.stedwards@halton.co.uk
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